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MEMBERSHIP 
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2. Assoc. Prof. Computer Science     Prof. Brendan Tangney  
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TERMS OF REFERENCE 
1. To bring forward to the Steering Committee a proposed assessment framework for 

undergraduate programmes that  
a. embeds the graduate attributes 
b. is coherent at programme level 
c. provides opportunities for students to be actively engaged in the 

assessment process within and beyond the discipline-specific 
d. reflects the Curriculum Principles (Strand 2) 
e. is informed by best international practice 

 
2. To bring forward to the Steering Committee proposals on how to support academic 

staff in developing innovative assessment methods that are authentic, relevant and 
integrated. 

 
3. Other issues the Chair considers relevant 

 
4. To contribute to the work of Strand 1 Stakeholder Management and 

Communication in ensuring the objectives of this Strand are communicated and 
understood. 

 

 

 



FORUM : 18TH APRIL @ 2.30PM, PRINTING HOUSE  

Forum Chairs Dr Gillian Martin, Senior Lecturer & Dr Ciara O’Farrell, 
Senior Academic Developer 

Presenters Dr Gillian Martin, Senior Lecturer & Dr Ciara O’Farrell, 
Senior Academic Developer 

Participant numbers 40 
Facilitators  Strand 2 & 3 members (Dean of Students, Academic 

Secretary, David Taylor, Des Ryan)  

AGENDA 

Background:  

As part of the Trinity Education Project (TEP), a key element of the College’s 2014 – 2019 
Strategic Plan, the College community has been invited to participate in a conversation in 
relation to the proposed assessment framework and related academic year structure. 

Aim of the event:  

Co-chaired by the Dean of Undergraduate Studies/Senior Lecturer, Dr. Gillian Martin and 
Senior Academic Developer, Dr. Ciara O’Farrell, this forum builds on previous and ongoing 
consultation including the TEP Assessment Forum held 26 January 2016. At the forum, we 
would like to obtain your feedback on a proposed Assessment Framework and, related to 
this, we will also be seeking feedback on various options for a new Academic Year Structure, 
which are currently in development.  

Agenda 

 Item Approximate 
Timings 

1. Welcome from the Vice Provost with an outline of the 
forum objective 

15 minutes 
2. Presentation from Dean of Undergraduate Studies/Senior 

Lecturer and Senior Academic Developer   

3. Participants break into teams [seated at tables] led by 
facilitators  

50 minutes 

4. Feedback from one member of each group – to be decided 
by each group and conveyed by the facilitator  

20 minutes 

5. Vice Provost summarising the feedback, wrap up and next 
steps   

5 minutes 

Expected finish 4.00pm 
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Assessment Tenets: Trinity Education Project Assessment Framework 
 
Assessment supports the acquisition of graduate attributes  
Graduate attributes are embedded and assessed incrementally and systematically throughout 
the programme, through a diverse and complementary range of assessments that facilitate and 
evidence the attainment of the full spectrum of attributes. 
 
Assessment supports learning 
Assessment is valid, reliable, transparent, relevant and conducive to effective learning, whilst 
protecting academic standards.  It supports future as well as present learning.  
 
Assessment is programme-focused 
Assessment is an integral part of programme design and is considered at the earliest stage of 
programme planning. A full range of purposeful assessment tasks are mapped and integrated 
throughout a programme. Consideration is given to the relationship between the programme 
and module learning outcomes, and the activities, assessment processes and practices that 
facilitate their acquisition. 
 
Assessment supports meta-learning 
Assessment builds and rewards student ability to reflect on and critically evaluate their own 
learning, and to assess the quality of their performance against agreed standards. Assessment 
also builds student capacity to use these skills of judgment to influence future learning and 
practice.   
 
Assessment actively engages students  
The assessment process is transparent to both staff and students, and students are actively 
involved in the assessment process through the observation, imitation and sharing of standards, 
criteria and practices.  Dialogue about the assessment process is encouraged amongst and 
between staff and students so that the purposes and standards of assessment are understood, 
and the community’s authority and expertise is shared. 
 
Proposed Recommendations: 
 

1. The full spectrum of Trinity’s graduate attributes is articulated and assessed in the curriculum. 
2. Trinity adopts a programme-focused approach to assessment to enable an appropriate range of 

assessment types across each programme. 
3. Trinity engages students as partners in assessment, develops the capacity for assessment 

literacy and encourages assessment practice that builds upon student capacity for self-
regulation and meta-learning. 

4. Assessment practices are authentic and relevant, connecting learning to real-world challenges 
and equipping students to apply their learning in contexts beyond the University. 
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2 x Questions all 4 x tables – Summaries of discussion noted below 

QUESTION 1: WHAT DO YOU CONSIDER TO BE THE MAIN BENEFITS AND 
CHALLENGES OF THE PROPOSED ASSESSMENT FRAMEWORK?  

Benefits 

• Opportunity to review how we assess and to ensure that assessment facilitates the 
learning process;  

• Assessment by peers is a valuable approach, but its pros and cons need careful 
consideration, including willingness to relinquish control; 

• Assessment process  should encourage students to reflect about learning; 
• Assessment provides the opportunity for students to express themselves 
• Student involvement considered positive by some – dialogue with the students around 

assessment and grading could benefit all; 
• Opportunity to look at grading and progression – for example what constitutes a 70%?  

There needs to be consistency across the institution. 
 

Challenges 

• View that the framework not sufficiently detailed or prescriptive;  
• A range of assessments may not appropriate for some programmes;.  
• Exams are appropriate for some modules/programmes; 
• If there is a shift away from exams to continuous assessment, there is concern that this 

will intensify the process for students and increase the staff workload in terms of 
ongoing assessment.   

• Weighting of assessment needs to be linked to the ECTS and student workload; 
• Harvesting marks may  be likely if programme level assessment is introduced vs module 

level assessment; 
• Integrated assessment is challenging – not clear how this will translate into module 

workload and how assessment could work; 
• Query over how some of the graduate attributes could really be assessed – e.g. 

personality traits – how would you assess “to act resiliently”? 
• Cognizance of the “non-traditional student” not taken into account in co-curricular 

learning – this should be considered; 
• Professional support will be required for both academics and students; 
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• Fear expressed in relation to to student self-assessment and having students involved in 
the process – fear that grades will be inflated.  
 

Other 

• We need to change the way we think about assessment – and shift the culture away 
from over-assessment. Define what is over-assessment (Reliance on end of year exams? 
Are there too many components to a module?) 

• Where might a general paper fit into the assessment framework?   
• Exams can comprise a variety of assessment methods . We need to think more about 

how exams are structured and what the student is asked to do; 
• Very little consistency – in some professional placements the student receives a 

pass/fail or could receive a grade for an internship 

QUESTION 2:  WHICH ACADEMIC YEAR STRUCTURE OPTION WOULD BE YOUR 
PREFERRED MODEL AND WHY? 

• Preferred model appears to be Option 2, but there are still issues with this option; 
• Variability between semesters 1 & 2 in terms of learning weeks not supported.  Parallel 

structures for each semesters should be implemented; 
• Time pressures between semesters 1 & 2 : how will marking and return of feedback be 

managed?  How will the turnaround between the semesters in the proposed academic 
year structures be managed when semester 2 is so close to semester 1? 

• Block teaching (through introduction of two learning weeks in semester 2) will require 
changes to how teaching/learning is delivered; 

• With re-assessment for semester 1 taking place immediately after assessment for 
semester 2 (Option 1), there may be a tendency for the student to prioritise re-
assessment and distract themselves from the semester assessment;View of some that 
the proposal for two assessment weeks is a good idea but question asked as to how all 
of the assessment will fit into this period; 

• No mention of special exams in the options.   
• Having supplementals/reassessment of semester1 immediately after the end of 

semester 2 exams could be too much for the weak student (need to study for both). If 
pushed to Michaelmas term there could be too long of a timeframe between teaching 
and assessment; 

• If assessment before Christmas, when would the marking take place?  When would 
examiner meetings take place? When would vivas take place? 

• Is it possible to combine the two learning weeks into one block? 
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• Difficult to see where appeals are included in the structures (may not be needed with 
the reduction in the amount of exams,  but this is to be explored further); 

• ‘Learning week’ should be defined – what is it used for?  Can it include assessment? Can 
it include project work?  

• The tutor allocation process will be challenging should the academic year start earlier; 
• Could first year students use the study week to learn study skills or have workshops in 

this week? 
• In the proposed models, where is the space for co-curricular and extra-curricular 

activity? (likely to be easier to facilitate if less exams and the assessment period is 
shorter) 

• Is the academic year too short?  
• Progression models will be important. How will carrying a failed module be dealt with?  

 
Summary by Vice Provost 
 
Proposed Assessment Framework 

• Endorsement of many of the assessment tenets; 
• Framework considered a good approach and highlights that it is not prescriptive – 

principles are there to guide the assessment practice.  
• Challenges are associated with introducing a new framework;  
• There is a cultural shift towards having students as partners in learning and we need to 

explore how we engage students in this process 
 

• The extent to which all graduate attributes need to be assessed and how, particularly 
those that are not-credit bearing (co-curricular), will be an important element of this 
framework.  Graduate attributes encompass knowledge, skills and attributes. Our 
current focus is on knowledge.  

• Important not to lose the strengths of what we already have and to share best practice.   
 
 
Proposed Academic Year Structure (Options) 

• First time since 2008-09 that academic year structure has been considered at an 
institutional level.  

• The academic year structure is proposed on the basis that there should be change of 
culture, with a move away from the heavy focus on assessment; 

• Many of the programme reviews have informed us that we are over-assessing students 
and the balance between the time spent assessing and teaching is not correct. For the 
amount of time spent, it does not lead to high levels of differentiation in marks; 

• In response to the question posed - should we be assessing twice – it appears that the 
answer is ‘yes’ from the feedback/responses received today;  
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• Concern that semester 2 in both options is fragmented on account of the two learning 
weeks – there needs to be symmetry across Semester 1 & 2; 

• Preferred option appears to be option 2; but there are still concerns; 
• Progression needs to be streamlined and clarified.  Progression rules between semesters 

are required; 
• The early start in January should be revisited. 
 

21.04.16 
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